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Development Through Work and Play
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Adopting a work—play framework that attends to the adaptive, self-enhancing potential
of play in work and human development contributes to an enhanced conceptualization of
careers, both within career theory generally and the developmental perspective on careers
specifically. Such a framework also promotes investigations of the connections between
these life domains. Five proposals are made to imbue the developmental perspective on
careers with a work—play fusion. These proposals examine how a work—play integration in
vocational development theory, research, and counseling practice can foster optimal human
development and therein aim to advance a revitalized developmental paradigm of career.
Ultimately, theory construction and research inquiry that comprehends and investigates an
integration of life roles in the domains of work and play could foster adaptability in human
life-span development. © 2002 Elsevier Science (USA)
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. .for the fullest human life, ‘there remain these three—work, play, and love’
—Dawis, 1995, p. 137

During the landmark conference held at Michigan State University on the topic
of convergence in career development theories, the late Edward Bordin opened his
talk by saying something that could be construed as rather surprising to people as-
sembled at a professional conference taking a quite serious look at the quite serious
enterprises of work and career development. Professor Bordin (1992) commented:

‘We’re much too serious in our approach to career development. . . and we’re neglecting what
is important in being human, which is to be able to combine the imperatives of earning a
living with the imperatives of playfulness, of expression of self, of realizing oneself.

Apparently, Bordin disagreed with Theodore Roosevelt’s dictum “when you play,
play hard; when you work, don’t play at all.” Instead, he seemed to favor English
historian Arnold Toynbee’s assertion that “the supreme accomplishment is to blur
the line between work and play.”

Bordin’s (1994) perspective on theory convergence offers a useful approach to
addressing the theme of this special issue of JVB, and one on which this article
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elaborates. Adopting a work—play framework such as Bordin described and inves-
tigating connections between work and play across the life course provides one
way to advance the developmental paradigm in career psychology and, specifically,
vocational development theory as articulated by Super (1990) and as most recently
updated by Savickas (2002). Dawis (1995, p. 137) underscored this potentiality in
commenting on the distinct research possibilities of examining work and play as
two vital components of “the fullest human life.”

Advancing Developmental Career Psychology

With the turn of the century and the dawn of a new millennium, career psychol-
ogy has a unique opportunity to examine ways to innovate its paradigms and update
its perspectives. The developmental paradigm in career psychology stands partic-
ularly well poised to capitalize on this opportunity. This is in large part because
Donald Super, progenitor and a principal proponent of applying developmental
theories to an understanding and fostering of human life—career development, es-
tablished a tradition of openness and fluidity in the developmental perspective on
career. Contemporary scholarly works in developmental career psychology carry
on Super’s legacy by creatively synthesizing models, methods, and multidisci-
plinary approaches to continually advance and update theory (e.g., Blustein, 2001;
Richardson, 1993; Savickas, 2002).

Super (1957) long ago formulated a perspective on career development that
involved a fusion of work and nonwork life roles. Despite its emphasis on multiple
life roles, however, Super’s developmental perspective on career, like other career
theories, to date has produced a scant literature to advance our understanding
of the relations between work and play or what is considered the adult form of
play, leisure (see Munson & Savickas, 1998; Tinsley & Eldredge, 1995). The
research program of Tinsley and his colleagues to examine and understand leisure
experiences has provided the most substantial and sustained efforts in this regard
(see, for example, Tinsley, Barrett, & Kass, 1977; Tinsley, Hinson, Tinsley, & Holt,
1993; Tinsley & Kass, 1980). Most recently, Tinsley and Eldredge (1995) produced
a comprehensive taxonomy of leisure activities based on psychological needs. Yet,
Tinsley’s work has been criticized for lacking a sound theoretical foundation and
conceptual integration (Borgen, 1995).

Prompted by the commentary of Dawis (1995) and the theoretical work of Bordin
(1979, 1994), the present article examines the possibilities for theory and research
of advancing a reciprocal relationship between work and play. It elaborates on the
position articulated by Bordin and supported by Dawis that research and theory
building are needed to investigate and conceptualize how integrating life roles,
specifically within the domains of work and play, can foster adaptability in human
development. Ultimately, the present analysis aims to advance the developmental
paradigm in career psychology by moving us closer to the goal of conceptualizing
and emphasizing human development in terms of work and nonwork roles rather
than emphasizing career development (Richardson, 1993, 2001). In so doing, it
underscores Richardson’s thesis that an emphasis on work and nonwork roles,
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rather than on careers, is more sensitive to, inclusive of, and meaningful for the
broad diversity of people across racial, ethnic, class, gender, and other lines.

Herein are offered five proposals for extending the notion of a work—play fu-
sion to the developmental perspective on careers. This special issue deals with
enriching the developmental paradigm to better account for the complexities of
21st-century life including demographic, social, cultural, economic, and myriad
other changes. Therefore, in articulating these five proposals, it is important to
first address a concern expressed elsewhere about the relevance of a work—play
perspective for a culturally and socioeconomically diverse work force (Osipow,
1994). This concern, derived in part from a sagging economy in the early 1990s,
suggested that a work—play framework seems applicable only to “upper-level, af-
fluent, highly educated worker[s]” (Osipow, 1994, p. 219). Economic growths and
downturns in the intervening years since the early 1990s aside, such a criticism
certainly holds validity if we interpret a work—play fusion as a privilege reserved
for the upper classes of society. If, however, we conceive of play like Richardson
(1993) suggested we conceive of work, as a fundamental human activity, then a
work—play integration is something that holds meaning potentially for all people.
This latter position operates on the perspective that (a) all people play or, at least,
have the potential to engage in some form of play, (b) play represents a universal
dimension of human activity that transcends cultural and socioeconomic bound-
aries (see Landreth, 1993; Schaefer, 1993a), and (c) people can bring playfulness
to whatever work it is in which they find themselves engaged.

Requisite to the full advancement of a work—play fusion, then, is research and
theory development that examines and comprehends play experiences across the
broad spectrum of workers representing the full array of racial, ethnic, class, and
other social structures. Each of the following five propositions is made with sensi-
tivity to the fact that vocational psychology must strive for sociocultural inclusive-
ness and equity. This assertion is supported by Bordin’s (1994) original work that
commented on how institutional racism and social stereotyping can complicate
the work—play fusion process for minorities and women who have experienced di-
rectly these injustices. Consequently, vocational theory, research, and counseling
practice must remain sensitive to differences in how individuals experience and
conceive of work and play based on their unique life contexts and worldviews.
Later sections of this article reiterate and reinforce this crucial point.

Proposition 1: Fuse Work and Play Conceptually over the Life Course

Prompted by Bordin’s perspective on vocational development, the first proposal
suggests capitalizing on the notion of a work—play fusion to better comprehend
the adaptive, self-enhancing potential of play in work and human development
(e.g., Csikszentmihalyi, 1990; Schaefer, 1993b). Vocational research and theory
building that investigates and incorporates play as a vital component of devel-
opment considers how play contributes or relates to, for example, occupational
self-concept development, career exploration, and career development. In a study
of leisure and college student career development, Munson and Savickas (1998)
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TABLE 1
Common Construals of Work and Play in Psychological and Sociological Literatures

Work Play
Purposeful Aimless
Serious Light-hearted
Compulsory Voluntary
Deliberate Spontaneous
Effective Affective
Product oriented Process oriented
Other-determined Self-determined
Extrinsically motivated Intrinsically motivated
Toilsome Pleasurable
Heightens awareness of time and place Muffles awareness of time and place

provided a needed and fruitful step in this regard. Their findings indicated that ca-
reer development relates to both agentic leisure attitudes and leisure-role salience.
College students in their study who perceived themselves as effective, compe-
tent, and in control of their leisure experiences had greater clarity of vocational
goals, interests, and talents. Students in the study who reported more leisure-role
commitment also showed more highly developed career exploration attitudes and
decision-making competence.

Viewing work and play as psychological, sociological, and cultural constructs
provides a context for revitalizing the developmental paradigm and research on
careers by incorporating a work—play fusion. In the United States, we typically
construe work and play as antithetical and dichotomous activities, as echoed in
President Roosevelt’s admonishment. Table 1 presents common descriptions of and
meanings assigned to work and play gleaned from psychological and sociological
literatures. In the traditional sense, work involves purposeful, serious, compul-
sory, goal-oriented activity aimed at making products and emphasizing outcomes
(Dandridge, 1986). Play, in contrast, involves spontaneous, light-hearted, freely
chosen, largely aimless activity emphasizing process (Schaefer, 1993a). Play often
denotes pleasure, delight, fun, and freedom, whereas work frequently means toil,
labor, monotony, and exertion. The engrossing nature of play muffles awareness of
time and place (Schaefer, 1993a). Work could be said to heighten such awareness.
Continuing the dichotomy, work is largely conceived of as rational and effective,
whereas play is emotional and affective.

A study of work and leisure experiences by Tinsley and his colleagues (1993)
offers further insight into contrasts between individuals’ perceptions of work and
play. In their research, Tinsley and his colleagues content analyzed essays written
by 238 primarily white, single, female college students and 66 predominantly
white, married, female noncollege adults about their most memorable leisure
experiences and most meaningful commonly occurring leisure and work experi-
ences. Leisure experiences were most frequently characterized as providing enjoy-
ment (i.e., intrinsic satisfaction), companionship, novelty, relaxation, aesthetic



428 PAUL J. HARTUNG

appreciation, and intimacy. Conversely, work was most frequently described as
providing extrinsic rewards, accomplishment, learning, and altruism. Although
these findings support typical distinctions between construals of work and play,
additional research is needed to determine whether such distinctions would result
in samples representing a broader diversity of demographic groups.

Scholarly analyses of work and play often contrast these constructs by discussing
how individuals perceive that they have to work and they want to play (Bordin,
1979, 1994; Dandridge, 1986; Maslow, 1971; Schaefer, 1993a). Phrased another
way, it could be said generally that people work to live and live to play. Such a
discourse extends construals of work and play into a motivational theoretical con-
text. Motivational theory provides a scheme for conceptualizing work and play in
terms of intrinsic and extrinsic needs (Deci & Ryan, 1985). Deci and Ryan (1985)
described play as an intrinsically motivated process closely linked to exploratory
behavior, identified intrinsic motivation and self-determination as the hallmarks of
play, and stated that “if it is not self-determined, it is not play” (p. 122). Analyzing
psychological perspectives on play, Sutton-Smith (1997) similarly concluded that
“a feature that is almost unanimously acknowledged to be the hallmark of play
is that it is intrinsically motivated” (p. 188). In a psychological frame, then, play
behavior is typically linked with intrinsic, self-determined strivings to do whatever
naturally motivates the individual. Conversely, we typically associate work with
extrinsic, other-determined motivations prompted by sociocultural expectations.
Despite these typical construals, we can also conceptualize significant roles for in-
trinsic motivation in work and extrinsic motivation in play. Consider the individual
who approaches work passionately prompted only by the inherent enjoyment it
provides or engages in play activities motivated only by the need to satisfy family
expectations.

Leisure, often construed as the adult form of play, retains many of the char-
acteristics of play, yet may be conceived of as something very different and,
like work, more structured, institutionalized, and linked to extrinsic motivations
(see, for example, Deci & Ryan’s (1985) discussion of sports). Linguistic and
practical connections between work and leisure were well implied in Benjamin
Franklin’s advice to “employ thy time well if thou meanest to get leisure.” Chick and
Barnett (1995) proposed a definition of leisure as socialized play, or a form of play
in which adults have been socialized to engage when they are not working. In-
terestingly, a perusal of the definitions of play and leisure in the Oxford English
Dictionary supports such a distinction between these constructs in terms of their
relationship to work—Ieisure denoting freedom, respite, or opportunity to discon-
nect from occupational life and play denoting active engagement or employment
in some endeavor, in full action or operation, in fact, similar in definition to work-
ing. Rather than dichotomized from work, by definition play is integrally linked
to work and working. Both work and play denote an action orientation.

Bordin (1979, 1994) theorized that the intrinsically motivating nature of play
yields spontaneity which he described as one of three primary elements of human
behavior. He contrasted this with compulsion—behavior consequent to extrinsic
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motivation that often accompanies work. A third behavioral element, effort, in-
volves skill, knowledge, and task mastery. In Bordin’s (1979) words, “play epito-
mizes freedom and spontaneity and work entails effort and compulsion” (p. 6).

Pointing out the limitations of emphasizing the subjective motivational self
relative to play, anthropological and historical analyses indicate that play may
quite often derive from extrinsic rather than intrinsic needs (Sutton-Smith, 1997).
Cultural, social, and familial pressures may make play “obligatory rather than
optional” (p. 197). Bordin (1994) gave example of “obligatory play” when he
described how “the child driven to practice a musical instrument by an ambitious
parent complains of drudgery” (p. 55). Such a scenario contrasts with how we
typically conceive of play in U.S. society as spontaneous, intrinsically motivated,
and freely chosen activity. Regardless of its motives, however, the urge to play is
universal (Landreth, 1993) and therefore offers a viable variable for cross-cultural
studies of vocational behavior and for career counseling and development in diverse
societies.

Recognizing a work—play dichotomy as detrimental to a thorough understanding
of each construct, many scholars have advanced a melding of work and play
(e.g., Bordin, 1979, 1994; Dandridge, 1986; Furman, 1997). Bordin (1979) urged
vocational theorists and researchers over 20 years ago to conceptually link these
constructs and examine how individuals manage a work—play fusion over the life
course. Empirical inquiries in the form of that conducted by Moen and Sweet
(this issue) may provide a useful framework for conducting such developmentally
based research. Dandridge (1986) provided a compelling argument also for fusing
work and play in his analysis of ceremony in organizations. Such a fusion makes
sense given the complex interaction of work and play and cross-cultural studies
indicating that people hold diverse beliefs about what work and play comprise. An
element of a work—play fusion was further captured by Gruber (1995), writing in
an edited text on sociocultural psychology, who stated:

We can divide people into those who love their work and those who do not. Among the
former there are many who would like to work as many hours in the week and as many years
in the life as possible. Among those who do not like their work there are many who are
willing to hold down a job, but who can also dream of an Edenic windfall liberating them
from work. They say, in effect, ‘If I won the lottery I would quit my job’ (p. 385).

Questions about the veracity of Gruber’s assessment aside, his statement points
out that when work and play are experienced as discontinuous or fragmented,
individuals seek to escape the former because it lacks qualities of the latter. In
their escape, they unwittingly perpetuate a perceived dichotomy between work and
play. Social institutions, the occupational structure, organizations, and workplaces
often further perpetuate a work—play discontinuity through their ascribed policies
and practices. Both these person-based and environment-based inhibitions must
be analyzed, challenged, and resolved equitably to optimally promote a work—play
fusion.

The seemingly reasonable and intriguing notion of integrating work and play
presents a paradox for career development and vocational psychology, particularly
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in the United States. This paradox likely contributes to the tradition of dichotomiz-
ing work and play and has inhibited the field from seriously considering play as a
component of work and career development. That is because career psychology,
largely reflecting the predominant cultural orientation of U.S. society, has long
prized and retained as fundamental values an orientation to the future over the
present, rationality and reason in career decision making over intuition, puttering,
and serendipity, and goal-oriented activity over activities in service of intrinsic
satisfaction with no goal in mind (Krumboltz, 1998; Phillips, 1997).

Recent scholarly efforts are beginning to challenge and shift these emphases to
better account for the value of converging traditional and innovative perspectives
on vocational development that parallels a work—play fusion (e.g., Hartung &
Blustein, 2002; Phillips, 1994, 1997; Savickas, 2002). Such efforts recognize that
“the strength of the paradox of play in work is dependent on the extent to which
we maintain the work/play dichotomy” (Dandridge, 1986, p. 159). We can weaken
this paradox by reconceptualizing work and play as continuous components rather
than dichotomous fragments of human life.

Proposition 2: Imbue Developmental Career Theory with a Work—Play Fusion

Bordin (1992) set out to converge a work—play fusion with Super’s (1990) life-
span, life-space conceptualization of career choice, adjustment, and development.
Using a work—play framework to elaborate vocational development theory sup-
ports Bordin’s goal, which seems particularly worthy given that, as Bordin recog-
nized and other scholars have recently noted, career theory, research, and practice
have afforded the role of play in career development and vocational behavior little
attention (Dawis, 1995; Munson & Savickas, 1998; Tinsley & Eldredge, 1995).
Initial efforts to achieve this goal would benefit from the substantial research and
theorizing by scholars outside the career development and vocational psychology
arena suggesting that integrating work and play can optimize human development
(Csikszentmihalyi, 1990; Dandridge, 1986; Furman, 1997; Maslow, 1971;
Seligman & Csikszentmihalyi, 2000).

Renewed emphases within psychology on optimal human functioning, happi-
ness, and human potential spurred by the contemporary positive psychology move-
ment (see Seligman & Csikszentmihalyi, 2000) give further impetus to examining
work and play within a developmental career paradigm. One could very well argue
that the developmental perspective on career has always operated on and advanced
the fundamental tenets of a positive psychology. Incorporating a work—play fusion
in vocational developmental theory, then, offers a conceptual frame for research to
examine how such a fusion influences individual development over the life course
and for practice to assist people to strike an optimal balance of these activities in
their lives.

Vocational development theory (Super et al., 1996) and its most recent expan-
sion known as career construction (Savickas, 2002) epitomize the developmental
paradigm in vocational psychology as it has evolved over the latter half of the 20th
century and into the 21st century. The developmental approach to career seems
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especially well-suited to incorporate a work—play fusion given its advancement
of Super’s legacy of theory synthesis (Herr, 1997). Refinement of vocational de-
velopment theory has designated adaptability as its paramount unifying construct
(Blustein, 1997; Savickas, 1997; Savickas, 2002). Research indicates links between
playful adaptability in children and characteristics such as spontaneity, creativity,
joyfulness, and sense of humor (Lieberman, 1965) as well as competence and
ego resilience (Earls, Beardslee, & Garrison, 1987). Theoretical refinements and
empirical findings such as these point to play as a potential factor affecting career
adaptability across career development theory, life-role theory, and developmen-
tal self-concept theory, which correspond to the three major aspects of life-span,
life-space theory (Savickas, 1997). One potentially fruitful means of applying a
work—play fusion to vocational development, then, would be to examine play rel-
ative to each of the three aspects of life-span, life-space theory. Propositions 3—-6
explore these relationships in greater detail.

Proposition 3: Study Work and Play across the Life-Span

As a third possibility for developmental career theory innovation, research in-
vestigations can be conducted to examine play in terms of the career develop-
ment segment of the life-span, life-space approach (Super et al., 1996) and career
construction theory (Savickas, 2002). This could involve researching play as a
motivational attitude or a specific form of developmental adaptation over the life
course (Sutton-Smith, 1997). In this vein, play could be used to elaborate on the
notion of adaptability as the central construct to characterize career development
(Blustein, 1997; Savickas, 1997). To advance this proposition, research could,
for example, examine how play might foster or inhibit career adaptability across
the developmental stages of growth, exploration, establishment, maintenance or
management, and disengagement (Savickas, 2002; Super et al., 1996). Career
researchers and practitioners have typically considered play to be most important
and influential during childhood and the period preceding and including the growth
stage, when initial identity formation is thought to occur. Research would serve
the field well by conceiving of and investigating play as an adaptive mechanism in
adulthood and beyond, as well as an important aspect of life-role transitions and
developmental mini-cycles across the life span (Super et al., 1996).

Inquiry into work and play using a developmental-contextual framework
(Vondracek, Lerner, & Schulenberg, 1986) might further aid research in this re-
gard. The developmental—contextual approach extends existing stage models of
career development by attending to the dynamic flux of socioeconomic and cul-
tural conditions affecting human development in all its forms. Conceptualizing
and investigating work and play within the developmental—contextual model has
the potential for clarifying our understanding of how individuals develop through
work and play in a variety of life contexts and fluctuating life circumstances.

Attending to play in human development over the life course dismisses the notion
that children play and adults work. Segregating work and play creates, as Furman
(1997) noted, “a division that . . . impoverish[es] the lives of both age groups. The
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child’s play and work may be simpler, the adult’s more sophisticated, but all of
us need to play and work and are enriched by doing so” (p. 4). Put differently,
“play is as much a need of the [adult’s] nature as of the [child’s], and if work is to
keep its freshness of interest, its spontaneity, and its productiveness, it must retain
the characteristics of play” (Mabie, 1898, p. 174). This notion prompts important
questions for life-span developmental research such as the following: How do
people across the broad spectrum of ethnic, racial, social class, gender, and other
lines use, experience, or engage in play as they enter, adapt through, and develop
in the work role? How might individuals use play to cope with and ultimately
resolve issues of stagnation, indecision, maladjustment, and dissatisfaction across
the life-span and within changing economic, social, family, and other circums-
tances?

Sutton-Smith (1997) concluded from his analysis of diverse perspectives on
play proffered by academic disciplines ranging from biology to sociology that
adaptation may or may not be the main function of play. As one possibility, he
argued that play may be better characterized as providing or entailing a motivational
attitude and a state of well-being. He suggested that it might be the case that play
serves an intrinsic adaptive function by contributing to an individual’s sense of well-
being rather than as a mechanism for extrinsic forms of survival. Developmental
studies of how the diverse array of people experience and deal with the cultural
imperatives of work and play over the life-span could be useful in this regard to
determine the extent to which play relates to career adaptability.

Proposition 4: Investigate Work and Play within the Life Space

Contemporary perspectives on vocational psychology (e.g., Blustein, 1997,
Cook, 1994; Phillips, 1997; Savickas, 1997, 2002; Vondracek et al., 1986), life-
span psychology (Baltes, Staudinger, & Lindenberger, 1999; Greenhaus &
Parasuraman, 1999), and life course sociology (Elder, 1995; Han & Moen, 1999)
advance multiple-role, contextual, and sociocultural conceptualizations of human
development. In this regard, vocational pychology can follow Bordin’s (1979,
1994) lead and delve further into theory building, research inquiry, and counseling
practice that comprehends, investigates, and attends to the potentially adaptive
function of play in human development over the life course and specifically as a
means of adapting to work and the work role. As Bordin (1979) argued, we need
to attend to “the psychological aspects of fusing work and play. . . (and) examine
working playfully and playfully working” (p. 5).

Ultimately, work and play could be better articulated as complementary rather
than conflictual contexts for human development. Moving from a role-conflict
perspective to a role-integration perspective on work and play is suggested by
life course sociological theory and research that views life roles as interdependent
and interlocking (Elder, 1995; Han & Moen, 1999) and by a substantial body of
the work—family literature (Greenhaus & Parasuraman, 1999). Doing so shifts the
prevailing focus of research and theory from perceiving activities in life domains
of work, play, family, and relationships as competing and contentious to perceiving
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activities in these domains as complementary and convergent (see also Blustein,
2001; Blustein, Farma, White, et al., 2001).

Bordin (1992) contended that career psychology has neglected aspects of life
that give meaning to being human. This neglect, he argued, results from inat-
tention to the potential of a work—play fusion as a means of promoting opti-
mization in human development (see Baltes, 1997). Bordin’s argument strikes a
sonorous chord with a central theme of the contemporary vocational psychology
literature, which concerns infusing the developmental career paradigm with a hu-
man development perspective. For developmental career psychology this means,
as Richardson (1993) so cogently asserted, deemphasizing theory, research, and
practice concerned with career development and emphasizing science and practice
concerned with comprehending and cultivating human development as lived, ex-
perienced, and evolved in a variety of life contexts. The developmental-contextual
approach to life-span career development of Vondracek et al. (1986) again offers a
potentially useful dynamic framework for theory-building and research inquiry in
this regard. This is because developmental-contextualism “places career develop-
ment squarely within the domain of human development” (Vondracek & Fouad,
1994, p. 211) rather than separating career development from the whole of human
experience and situating it within a distinct and isolated life domain.

A shift from a career development focus to a human development focus, as
proposed by Vondracek et al. (1986) and advanced by Richardson (1993), fun-
damentally prizes rather than neglects individual and cultural differences in the
construal and salience of various life roles for human development. This shiftis also
amiable to the developmental paradigm within vocational psychology, which has
long recognized that career development involves multiple social roles in varying
socioeconomic, historical, and cultural contexts (Gottfredson, 1996; Super et al.,
1996; Vondracek et al., 1986). Despite the fact that most researchers and prac-
titioners adopt this orientation, developmental career research and practice has
largely equated career development with work—role development and has failed to
adequately recognize or acknowledge that the roots of career development include
childhood play, which may thus have an impact throughout life. As one adage
maintains: we do not stop playing because we are old; we grow old because we
stop playing. Innovating the developmental perspective on career, then, also means
attending to and conceptualizing how people develop through work and play in
manifold contexts and in multiple social roles across the life span.

Proposition 5: Consider a Work—Play Fusion in Self-Concept Development

The fifth proposal is for research to examine the interaction of work and play
in self-concept and identity development. In this regard, it may be productive to
investigate to what extent play influences occupational self-concept development
(Super, 1990), career and life theme (Savickas, 1995, 2002), and development
of vocational personality type as articulated, for example, in Holland’s (1997)
RIASEC model. Research could advance our knowledge of how play helps the
individual to answer the question of “who am I?” (Blustein, 1994). Developmental
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career psychology could reap the benefits of theory building, research investiga-
tions, and counseling practice that incorporate and capitalize on play as a human
activity that allows individuals to explore possibilities for the future optimistically
as they develop their self-concepts and design their lives in terms of work, oc-
cupation, and retirement (see Bordin, 1979; Sutton-Smith, 1997, pp. 186-187).
For, as Landreth (1993) commented, through play in childhood we express our
emotions and thoughts, rehearse behaviors, exert our will, and progress through
developmental stages. “Everything the child is, does and becomes may at one time
or another be demonstrated through play” (Landreth, 1993, p. 45).

Play as a means of projecting one’s future self is not a new idea. Over 100 years
ago in his book Essays on Work and Culture, Hamilton Wright Mabie (1898)
discussed how the plays of the child contain the germ of the whole life that is
to follow and asserted that individuals develop and manifest themselves in play.
Through their earliest plays in childhood, individuals construct possible future
selves replete with their hopes and dreams and imagine themselves in various social
roles (Mead, 1932). Mabie’s argument can be advanced by contending that this self-
construction process continues into adulthood. From a developmental perspective,
success in this process may well depend on the extent to which individuals achieve
and sustain effective levels of career adaptability defined as “the readiness to
cope with the predictable tasks of preparing for and participating in the work role
and with the unpredictable adjustments prompted by changes in work and working
conditions” (Savickas, 1997, p. 254). As noted heretofore, it would be an interesting
and worthwhile endeavor to examine how play might relate or contribute to career
adaptability. Do people who successfully fuse work and play and who balance their
work endeavors with sustained playful attitudes, behaviors, and lifestyles over the
life course, for example, develop greater flexibility and openness to constructing
new dreams and hopes and visions (i.e., greater career adaptability) based on the
changing contexts of their lives at different points in time?

Sutton-Smith (1997) considered the notion of play as hope using an anecdote
from play psychologist Brian Vandenberg who described the case of a four-year-
old child who “frequently pretends that she is a cheerleader. She dances, jumps,
and twirls in youthful imitation of her older heroines” (Vandenberg cited in Sutton-
Smith, 1997, p. 187). Looking beyond the child’s behavior as simply role rehearsal
and skill development, Vandenberg suggested a deeper interpretation that takes
account of the fact that the child chose cheerleading from all possible roles because
her mother was a cheerleader and had discussed this with her daughter. In this case,
the daughter “is attempting to construct a possible future for herself as she plays
with the meanings of maturity and adulthood that have been presented to her by her
mother” (Vandenberg cited in Sutton-Smith, 1997, p. 187). Scholars have asserted
that sustaining and drawing from such playfulness throughout life promotes healthy
development and self-discovery (Bettelheim, 1987). Yet vocational psychology has
not substantially explored how play might relate or contribute to vocational identity
and occupational self-concept development in childhood and across the life span.
Longitudinal studies that investigate individuals’ play experiences relative to their
developing self-concepts would be helpful in this regard.
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CONCLUSION

Epitomized by vocational development theory (Super et al., 1996) and elaborated
on by developmental-contextualism (Vondracek et al., 1986) and career construc-
tion (Savickas, 2002), the developmental paradigm has established a foothold in
career psychology as it has evolved over the latter half of the 20th century. To
maintain this position into the 21st century, proponents of the developmental per-
spective on work and career must adapt the model to more fully comprehend
demographic, social, cultural, economic, and myriad other changes in contem-
porary life. A work—play framework that attends to the adaptive, self-enhancing
potential of play in work and human development can contribute to an enhanced
conceptualization of careers both within developmental theory generally and the
life-span, life-space approach specifically. Comprehending and suggesting how
we might enrich theory, research, and practice to optimize human development in
one sense through integrating work and play may well contribute to a revitalized
developmental paradigm for the field of vocational psychology as it moves forward
in this new century.

The artist Pablo Picasso is quoted as once having said: “Every child is an artist.
The problem is how to remain an artist once he [sic] grows up.” Interpreting “artist”
not as a specific occupation but in terms of its broader meaning of master, genius,
or one who follows any pursuit or employment in which skill or proficiency is at-
tainable, enables an appreciation of the art of self-construction over the life course
through a fusion of play and work, of balancing intrinsic needs and external de-
mands. The problem Picasso raises and the prospects for its resolution may well
involve reconceptualizing career development, in part, as human development that
encompasses a fusion between work and play. For the developmental paradigm in
career psychology this means advancing theory, research, and counseling practice
concerned with how individuals develop and sustain their playful attitudes across
the life-span as they shape, elaborate on, and reconfigure their self-concepts rel-
ative to their current and future lives as workers, students, family members, and
individuals in their communities (Bordin, 1994).

Success in this task may involve setting the foundation for helping individuals
to fuse their playfulness (intrinsic needs) with their skill and knowledge mastery
(efforts) to meet social and cultural expectations (extrinsic needs). Vocational
theory and counseling practice might then be equipped to assist individuals to
practically blur the line between work and play in their lives and more accurately
conceptualize and fully comprehend human development as it happens through
these two aspects of what Dawis (1995) described as the fullest human life.
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